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	 It	is	safe	to	assume	that	because	there	is	no	consensus	on	how	a	single	language	is	acquired	and	that	there	is	no	definite	theory	on	how	bilingual	children	acquire	language.	In	the	United	States,	approximately	20%	of	the	population	is	bilingual	(Owens,	2012).	With	the	prevalence	of	immigration,	refugees	and	international	adoption	on	the	rise,	it	is	more	than	likely	that	that	percentage	will	increase.	In	addition,	college	students	are	trying	to	make	themselves	more	marketable	by	learning	a	second	language	to	appeal	to	a	larger	client	base.	However,	many	of	these	students	are	struggling	with	learning	a	second	language	at	their	age.			It	is	universally	understood	that	children	learn	two	languages	much	easier	than	adults	(Dorow,	2006).	Why	is	that?	Adults	are	more	formally	educated	and	more	knowledgeable	than	children,	yet	struggle	with	learning	a	new	language.	Culicover	and	Hume	(2010)	attempt	to	explain	this.	They	believe	that	most	people	have	an	explicit	understanding	of	how	language	works	instead	of	an	intuitive	understanding.	An	explicit	understanding	means	that	one	is	not	able	to	recognize	or	explain	aspects	of	language,	but	can	use	them.	An	intuitive	understanding	is	that	one	will	recognize	all	the	aspects	of	another	language	when	illustrated	using	 the	native	 language.	 If	one	does	not	
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understand	 the	components	behind	their	native	language,	they	cannot	possibly	understand	the	components	behind	another	language.	Children	have	an	intuitive	understanding	of	language,	which	makes	learning	a	second	language	that	much	easier	them	than	for	adults	(Culicover,	2012).	Children	that	are	raised	to	successfully	demonstrate	mastery	of	two	or	more	languages	and	be	considered	bilingual	more	than	likely	had	constant	exposure	to	the	two	separate	languages.	According	to	the	2011	census,	over	60	million	people	spoke	another	language	than	English	at	home	(U.S.	Census	Bureau,	2011).	Out	of	these	millions	of	homes	that	speak	two	languages	at	home,	there	are	at	least	thousands	that	are	raising	children	in	these	homes.	It	would	be	a	natural	estimation	that	these	children	all	exposed	to	two	languages,	and	possibly	bilingual.	However,	many	of	these	students	are	not	proficient	in	either	language.	They	use	“code-	switching”	which	is	switching	between	the	two	languages	when	they	don’t	know	how	to	complete	their	thought	in	the	initially	used	language	or	they.	This	code	switching	allows	for	these	children	to	learn	which	properties	of	language	can	be	used	in	both	languages	and	which	ones	are	specified.	For	example:	in	Spanish,	all	nouns	have	a	feminine	or	masculine	form.	In	English	however,	there	is	no	such	phenomenon.	This	is	a	property	of	language	that	is	not	universal	and	the	children	that	learn	both	languages	clearly	know	this.	However,	if	a	child	has	never	learned	another	language,	they	are	more	prone	to	think	that	nouns	are	the	same	universally.	This	could	lead	to	a	monolinguistic	child	never	truly	understanding	their	language	in	its	entirety	because	it	is	so	second	nature	to	them.	They	could	have	no	metalinguistic	awareness	because	 they	have	never	 learned	how	another	 language	works.	It	has	been
Internationally	Adopted	Transition	11			 hypothesized	by	many	experts	that	because	bilingual	children	are	more	aware	of	the	properties	of	language	this	allows	a	much	more	intentional	switch	between	their	languages	making	“code-switching”	easier	than	speaking	in	a	monolingual	fashion.	Bosca	and	Hulea	(2015)	of	the	University	of	Petrosani	in	Romania	conducted	an	interesting	study	titled	“Psychological	and	Educational	Implications	of	Bilinguality”.	The	study	investigates	the	relationship	between	cognitive	development	and	bilingualism	based	on	analyzing	children	from	Hungary.	The	experimental	group	included	children	who	spoke	both	Serbian	and	Hungarian	at	home	and	a	control	group	that	included	children	who	only	spoke	Hungarian.	They	concluded	that	the	bilingual	children	demonstrated	a	more	sophisticated	phonemic	awareness	than	the	monolingual	children	(Bosca	&	Hulea,	2015).	The	same	researchers	conducted	another	study	with	Serbian	pre-school	age	children	and	divided	them	into	three	separate	groups.	The	first	group	attended	a	French	teaching	kindergarten.	The	second	group	had	been	learning	English	for	two	to	three	hours	weekly.	The	third	group	did	not	learn	any	foreign	language	at	all.	The	children	in	the	first	two	groups	demonstrated	better	results	in	tests	involving	the	identification	of	word’s	syllables	and	understood	that	words	are	arbitrary	and	do	not	directly	connect	to	their	referents.	Lastly,	Bialystok	(2010)	of	York	University	conducted	a	study	in	which	she	asked	monolingual	and	bilingual	students	to	decide	whether	the	sentences	presented	to	them	were	grammatically	correct	or	not.	She	presented	them	with	a	mix	of	proper	and	improper	grammatical	sentences	but	all	were	semantically	plausible.	The	results	indicated	that	the	bilingual	students	were	



































































Family	1. How	many	people	live	in	your	household?	[	 ]	Adults	 [			]	Children	2. What	is	your	living	situation	[		]	city	[		]	urban		[		]	suburban		[		]	rural	3. Which	countries	have	you	lived	in?		How	long	in	each?	4. What	languages	are	spoken	in	your	home?	5. If	employed	what	kind	of	work	do	you	do?			 																																																	6.	
Child	Please	complete	the	following	information	for	each	child	in	the	family	1. Age	2. Position	in	family	(e.g.	only	child,	first	child,	2nd	child)	3. If	adopted	from	which	country	4. Describe	development	[	]	meeting	milestones;	[	]	areas	of	concern	(please	list	if	there	are	concerns,	e.g.	walking,	talking,	social	skills)	5. What	is	your	child’s	1st	language		 ;	2nd	language:		 	List	three	of	your	child’s	favorite	activities.	1)	2)	3)	1. Does	your	child	attend	[	]	day	care,		[	]	preschool	program,	[	]	school?	2. What	language(s)	are	used	in	each	of	these	that	apply?		 3. What	age	did	you	adopt	your	child?	[		]	Birth-12	months		[		]	1-2	years			[		]	2-3	years			[		]	3-4	years	[		]	4-5	years	[		]	5-6	years			[		]	6	years	or	older
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Semi-structured	interview	
	 1. How	did	you	decide	on	your	child’s	name?		 2. What	are	the	first	three	words	your	child	spoke?		 a. What	did	you	want	them	to	say?		 b. What	did	they	actually	say?		 3. Did	you	have	any	fears	in	adopting	a	child	from	another	country?		 a. Did	the	adoption	agency	have	any	preparedness	guidance	or	advice?		 b. Had	you	be	in	contact	with	anyone	who	had	previously	adopted?		 i. If	so,	did	they	detail	any	of	their	struggles	or	frustrations?		 4. Did	your	child	experience	any	frustrations	with	the	transition	between	China	and	the	U.S.?	a. How	did	he/she	cope	with	these	frustrations?		 i. If	verbally,	did	he/she	use	native	language	or	English?		 b. Does	your	child	use	a	different	language	for	different	things?		 i. What	language	does	your	child	use	for	simple	things	like	if	they	are	hungry	or	tired?	ii. What	are	the	language	choices	that	they	are	making?		 5. Since	your	child’s	culture	is	going	to	start	being	reintroduced	into	her	everyday	routine,	how	do	you	plan	to	present	each	language	to	your	
  
	 child/children?	Informally	just	by	conversation	or	will	you	include	formal	activities	such	as	word	play	or	book	reading?	6. What	expectations	did	you	have	for	your	child’s	language	proficiency	when		 s/he	entered	school?		 a. How	well	did	you	expect	your	child	to	speak	both	languages	as	they	went	to	school	for	the	first	time?	b. Do	you	think	there	have	been	any	differences	in	how	they	are	learning	to	read	or	spell	because	they	have	had	exposure	to	two	languages?	7. Since	your	child	already	attends	an	English	only	school/daycare/preschool,	how	did	s/he	adjust	to	school	working	with	the	two	languages?	Did	they	face	any	difficulties	with	their	monolingual	peers?	a. Learning	situations?		 b. Social	situations?		 8. What	are	your	thoughts	on	a	child	being	bilingual?	Is	this	important	over	a	lifetime,	and	if	so,	why?											
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